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We are getting rid of GLCEs
and HSCEs and going toward
the Common Core State
Standards.

New Tests Coming
2014-2015.



What Does This Mean for
School Librarians?

Word on the street is ...






Wait a minute.
Let's back up.



Figure I: U.S. |5-Year-Old Performance Compared with Other Countries
Programme for ntarmational Student Assossment (PISA) oo oeonksaton for Ecomamic Co Gperaion and Development ond US, Department of Eduoatin.

© Average is measurably higher than the US. | Mathematics (2006) Reading (2003) Problem Solving (2003)
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What Common Core Is
“As specified by CCSSO and NGA, the standards are

1. Research and evidence based,
2. Aligned with college and work expectations,
3- ngOl’OUS, Common Core State Standards

for English Language Arts &
Literacy in History/Social Studies, Science,
and Technical Subjects, p.3

4. Internationally benchmarked.”
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What Common Core Is

A project of CCSSO and National Governors' Association
Endorsed at some level by all states but Texas and Alaska

Standards that students should meet by the end of various
grade levels

An effort to make learning outcomes more consistent
across regions/states, especially for transient students

Exit outcomes: what you teach to; what students should
achieve

Applicable to ELLs and students with disabilities

ELA and Math; other subjects to come



What Common Core Isn't
— NOT a USDOE project

— NOT nationwide (but close)

— NOT 100% of a local curriculum (85/15)
— NOT new national standards

— NOT national curriculum (or any kind of
curriculum, for that matter)



What Common Core Isn't

— NOT a prescription for how to teach

— NOT an endorsement of any particular
pedagogical style

— NOT a mandate of who must teach the
skills

— NOT a national test

— NOT a required reading list



“Michigan signed on as a governing state
with the SMARTER Balanced Assessment
Consortium which applied for and received
federal funds to develop a series of formative,

interim, and summative assessments based
on the CCR-CCSS.

“New summative assessments are scheduled

to replace the MEAP and MME in the spring of
2015."

http://www.michigan.gov/mde/
0,1607,7-140-6530_30334_51042-232021--,00.html



The Same ... But Different

Michigan Content Expectations / Common Core
State Standards Crosswalks

¢ Mathematics

o Kindergarten Mathematics Crosswalk
1st Grade Mathematics Crosswalk
2nd Grade Mathematics Crosswalk
3rd Grade Mathematics Crosswalk
4th Grade Mathematics Crosswalk
5th Grade Mathematics Crosswalk
6th Grade Mathematics Crosswalk
7th Grade Mathematics Crosswalk
8th Grade Mathematics Crosswalk
High School Mathematics Crosswalk
+ English Language Arts (ELA)
ELA Unit Framework
K-2 ELA Crosswalk
3-5 ELA Crosswalk
6-8 ELA Crosswalk

6-12 Content Area Literacy Crosswalk
9-CCR ELA Crosswalk

o
o
o
o
o
o
o
o
o

o 0 0 0 O O

http://www.michigan.gov/mde/0,1607,7-140-6530_30334_51042-232021--,00.html
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R.NT.00-01.02 idenfy the basic form and purpese of a vanety of narrative genre ncluding

K - stones, nursery rymes, poetry, and songs.

| - 2nd cescroe | realstc Tcton, fantasy anc olaales

R.NT.04.02 idenify and describe the structure, elemants, and purpese of a vanety of namative genre including peetry, myths, legends
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R.NT.01.03 icentify preblemisolution sequance of events, and sense of story (Degnning middle, and end).

R.IT.01.01 identify and describe the basic form, f2atures, and purpose of 2 variety of infermational genre including simple "how-to”
Bocks, soence and social studes magaznes.

R.IT.01.02 ciscuss informatiena! text pattems induding descriptive, sequential, and enumerative.

R.IT.01.03 explan how authers use text features including headings, ties labeled phetograchs, and ilustrations to enhance the
understanding of key and supperting ideas.

ENGLISH LANGUAGE ARTS m MICHIGAN DEPARTMENT OF EDUCATION =

12.2010 KINDERGARTEN - SECOND GRADE



Read the Common Core State Standards

English Language Arts Mathematics Standards
Standards

Download the Standards:

a Introduction to the Common Core State Standards

a Application of the Standards for English Language Leamers

a Application to Students with Disabilities
WWMe&mmmmmaumhmmyrsmu(GGp.
Studies, Science, & Technical Subjects

a English Language Arts Appendix A EXPlanations & Research (43 p.)

a English Language Arts Appendix B Text Exemplars; Sample Perfor

a English Language Arts Appendix C  Student Work (really, really gooc

a Common Core State Standards for Mathematics

Mathematics Appendix A

http://corestandards.org/the-standards
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Our Focus Today:
Common Core ELA (not math)



ELA overview

 Not restricted to English classrooms

— mandates that instruction in reading, writing,
speaking, listening, and language 1s a shared
responsibility

— Opportunity for librarians!

 High recommendation to use classic myths,
Shakespeare, foundational US documents

« ELA Common core recommends content

but does not require any particular
anthology or core texts









Reading (Literature)

K-5 6-12

 Relationships between -+« Evidence to support
elements/texts ideas/analysis

* Retelling and « How format impacts
description story (e.g., movie vs.

« Elements of genres book)

- Key ideas and details * Multiple

* Craft and structure interpretations
* Group reading
« Point of view

« Figurative meaning

« How form impacts
meaning

 Point of view



Reading (Informational Text)

K-5

Elements of print

Compare and contrast
between texts, characters,
etc.

Pull together information
from several texts

Interpret charts, graphs, etc.

Main idea/details

Relationships between
illustrations and text

Who/What/When/Where/
Why/How

6-12

Text complexity

Evidence to support
analysis

Multiple word
meanings in context

Point of view / purpose

Comparing multiple
formats of a text



Writing

K-5
« Informative/
explanatory texts

 Research projects
(beginning in K)

 Opinion pieces

- Editing/revision
 Narratives

 Short and long pieces

6-12

Arguments w/supporting
claims

Informative/explanatory texts
of increasing complexity

Production and distribution,
including digital publishing

Short and extended research
projects

Narratives of increasing
complexity



Speaking and Listening

K-5 6-12

* Create audio  Present knowledge and
recordings 1deas

 Present reports « “Collaborative

e “Collaborative conversations”
conversations”

Ask questions
Share ideas



Literary Text Types

K-5 6-12
» Stories  Stories
— Adventure. folktales — "Subgenres” of stories from K-5
legends, fables, fantasy, — Science fiction
realistic fiction, myth — Allegories, parodies, satire
« Drama — Graphic novels (hmmm)
: e Drama
— Staged dialogue and o . act
"brief familiar scenes” T neracts it acts
Poet — Written and in film (hmm)
. oelry .

Poetry
— "Subgenres of narrative poems”
— Lyrical poems
— Free verse poems
— Sonnets, odes, ballads, epics

— Nursery rhymes,
narrative poems,
limerick, free verse



Info Text Types

K-5
* Biographies
« Autobiographies (ummm)

« Books about content areas:

— History/social studies

— Science

— Arts

— Technical text, including:
* Directions

« Forms
« Graphs, charts, maps

— Includes digital resources

6-12

Personal essays
Speeches

Opinion pieces
Essays about art or lit

Biographies (but not
autobio ... hmmm

Memoir (but not autobiol)
Journalism

Historical, scientific,
technical, or economic
accounts

Includes digital sources



The Three Appendices:
Key Ideas for Librarians

« Appendix B: Key Reads for Librarians
— Text Exemplars (check your collection?)

— Sample Performance Tasks (the, "Oh,
c---" moment)



The Three Appendices:
Key Ideas for Librarians

 Appendix C: Student Writing
Samples

— By really, really, unbelievably good
writers

—Suspicion: low urban/rural
representation
* Going to Disneyland
 Horseback riding lessons



The Three Appendices:
Key Ideas for Librarians

 Appendix C: Student Writing
Samples

— By really, really, unbelievably good
writers

—Suspicion: low urban/rural
representation
* Going to Disneyland
 Horseback riding lessons



Student Sample: Grade 1, Informative/Explanatory

This informative report was produced in class.

" ~ * L 4 -8
R N s ety ADs Ny ) et |
~ 7 g A iy ‘“"." '7;‘;"./, \:. .'\4‘. 3‘\"\‘;..- " Ry \
4 e s - ‘. 3 4
U " mm 15 /ﬁrm‘eJ

: Weﬁgm f/n 01[ Em’dne
ot Hhe {;esfas ‘H?fzy mg_ée sk
zL ma/<e special faaaﬁ_faa ip/m

a5 ljﬁfjﬁb&_ :

Ke o unsrd-e—d-ouwntrat—Tu—

 Appendix C, Page 11



A Geographical Report

My report is on a very rare and unigque wetland that many people do not even know exists. They
occur only in a few places around the world.

My topic is created by a specific geographical condition. Vernal pools in San Diego occur only
on the local mesas and terraces, where soil conditions allow, but these are the ideal place for much of
the city’s urban and agricultural development. Is it possible to find a balance between the two conflicting
purposes of expansion and preservation?

This raises an interesting question; how can you establish vernal pools being thought of as a
geographical asset?

METHODS

To answer my question | had to get information on vernal pools: what they are, where they are,
and how they are a sensitive natural habitat. Then | needed to examine how city expansion is affecting
vernal pools, and if it is apt to continue. | needed to know what the City thinks about the problem and

what they are planning to do.
First | looked for any information available on vernal pools at public libraries, but | couldn’t find

what | was looking for. The topic is apparently too obscure. Next | went to a university library that had an
environmental department to get as much information as possible (University of San Diego).

n u

« "Extended project,” “Exemplary” Grade ?
Appendix C, Page 42



Appendix C, Page 76, grade 12 (30-min quick write)

| believe that it would be beneficial for our schools to adopt dress codes. Although some may
argue that this action would restrict the individual student’s freedom of expression, | do not agree. Our
right to express ourselves is important, but in our society none of us has unrestricted freedom to do as
we like at all times. We must all learn discipline, respect the feelings of others, and learn how to operate
in the real world in order to be successful. Dress codes would not only create a better learning environ-
ment, but would also help prepare students for their futures.

Perhaps the most important benefit of adopting dress codes would be creating a better learn-
ing environment. Inappropriate clothing can be distracting to fellow students who are trying to concen-
trate. Short skirts, skimpy tops, and low pants are fine for after school, but not for the classroom. T-shirts
with risky images or profanity may be offensive to certain groups. Students should espress themselves
through art or creative writing, not clothing. With fewer distractions, students can concentrate on get-
ting a good education which can help them later on.

Another benefit of having a dress code is that it will prepare students to dress properly for dif-
ferent places. When you go to a party you do not wear the same clothes you wear to church. Likewise,
when you dress for work you do not wear the same clothes you wear at the beach. Many professions
even reqguire uniforms. Having a dress code in high school will help students adjust to the real world.

Lastly, with all the peer pressure in school, many students worry about fitting in. If a dress code
(or even uniforms) were required, there would be less emphasis on how you look, and more emphasis on
learning.

In conclusion, there are many important reasons our schools should adopt dress codes. Getting
an education is hard enough without being distracted by inappropriate t-shirts or tight pants. Learning
to dress for particular occasions prepares us for the real world. And teens have enough pressure already
without having to worry about what they are wearing.



Four Action
Steps To
Consider




Informational
text is
extremely
Important.
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Library collections

need fresh, differentiated,

non-fiction content.
*Books

Pathfinders
Databases



Classroom collections

need fresh, differentiated,

non-fiction content.
*Books

Pathfinders
Databases



Percentage of Info Text in a
Study of Classrooms, Gr.2 - 4

Narrative-informational
6.2% (82)

Informational
14.0% (184)

Other

8.9% (118) Narrative

70.9% (933)

FiGure 1. Proportion and number of classroom library print by text type

Jeong, Gaffney, and Choi, 2010, p. 445



More Experience = Less Non-
Fiction

Narrative-informational
7.3% (44)

Informational
188% (113)

Narrative
60.2% (361)

Other
13.7% (82)

Nl".ﬂv’-informlﬂonal 04 Years of Expenence
7.7% H.vullvo-lr(ﬂovmwonal
"

(84)
82% (7)
~ gy
Indormatonal 2% (2
168% (183 ’
Other
7.5% (169)
Narrative
85.9% (716) Narrative
“ 76.1%
a6% (100 (1.721)

N\

5-10 Years of Expenence

11+ Years of Expenence

Ficure 3. Proportion and mean of classroom library print by text type and teacher
experience

Jeong, Gaffney, and Choi, 2010, p. 446



School librarians can
coordinate school/district
purchases to update,
balance, and supplement
classroom collections.




School and youth librarians can

coordinate vendor presentations;

give book talks;

hold info-text open houses for teachers;
lead collection development seminars

for teachers who prefer to curate their
own collections.
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Informational
Texts in
Content Areas

e Textbooks
 Articles
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Text Complexity

Q,
)
v,
e

Reader and Task

http://corestandards.org/assets/CCSSI _ELA%20Standards.pdf, page 31



Rethink

how we measure kids’
reading beyond incentive
programs and leveling



Create
Arguments
and

Support with
Evidence

Imaget inumber 3 .
http:/f/ www.flickr: com/photos/49968232@ NOO/386647454’69




Go beyond cut-and-paste
and spend more time
thinking, justifying, and
synthesizing and less time
with techno-bling.



Examples

[citation needed]

+ Ithink " becatise
* . Formal paragraph
« Formal essay -




Writing 4.7
Conduct short research projects that build knowledge through
investigation of different aspects of a topic.

Writing 7.7
Conduct short research projects to answer a question, drawing on
several sources and generating additional related, focused questions for
further research and investigation.




There are many ways
to be a leader. But
BEING A LEADER

IS not negotiable.

Judy Lawson, UM School of Information
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Voices of Support Resources

PREPARING AMERICA'S STUDENTS FOR COLLEGE & CAREER

(‘(‘sso}% GOVERNORS

Common Standards

Building on the excellent foundation of standards states have laid, the Common Core
State Standards are the first step in providing our young people with a high-quality
education. It should be clear to every student, parent, and teacher what the standards
of success are in every school.

Learn more »

>

State Voices of

J Common
Standards Adoption Su|
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