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o Who is this woman?

o What is Future Ready
|ibrarianship?

o Professional learning cycle

o Methods of facilitating professional
earning

o Q&A
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Summer 2017 Professional Development

on Makerspaces and Creativity
Librarians, teachers, informal educators, and friends welcome!
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Maker Idea Swap (AM) & Gathering Finandal Support (PM)

Design Challenges (AM)

Puppet Making (AM)

Google Cardboard (AM)

Fashion Hackang (AM)

Making Maker Leamers: Introduction to the Maker Movement

Day of Design Thinking

(reating Design Challenges (AM) & Gathering Ainancial Support (PM)
Selling Handmade Goods Online (AM) & Digital Art (PM)
Introduction to the Maker Movement

Introduction to Design Thinking (AM) & Makes Idea Swap (PM)
Fashion Hackang (AM) & Selling Handmade Goods Online (PM)
Fashion Hackang

Introduction to the Maker Movement

Fashion Hackang

Design Challenges (AM) & Selling Handmade Goods Oniine (PM)
Introduction to the Maker Movement

Fashion Hackang

(reating Design Challenges (AM) & Selling Handmade Goods Ondine (PM)
Introduction to the Maker Movement

Fashion Hackang

(reating Design Challenges (AM) & Maker kdea Swap (PM)
Introduction to the Maker Movement

Selling Handmade Goods Online (AM) & Creating Design Challenges (PM)
Gathering Ananctal Support (AM) & Maker [dea Swap (PM)

Registration and Details:
http//makinginmichiganlibraries.eventbrite.com or
contactmichiganmakers@umich.edu

Free SCECH for Michigan educators attending at least three hours
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LEARN WITH THE UNIVERSITY OF MICHIGAN WITHOUT LEAVING-HOME!

DO YOUR Public

HIGH SCHOOL

STUDENTS Library
UNDERSTAND Managemen :

STATISTICS, DATA
VISUALIZATION,
AND DATA PRIVACY
IN THE REAL

WORLD?

COURSES

Join us for a free, two-day online exploration of data and statistics in
the real world of high school students. From wondering if one’s
Facebook data was scooped up by Cambridge Analytica to calculating
sales discounts to understanding data in scholarly articles, secondary
students encounter data eve ere — and it can be confusing for
them and us! We can help when we fold data literacy skills into our
existing information literacy work. Come join the conversation!

A satellite conference of the 4T Virtual Conference led by the U-M Schoal of Education, this
anf of the University of Michigan School of Information and the Intes- o . e Ry .
Omiversity Comrtiam for Pelitael snd Socl Reeerch and made poshie in part by the Istitute 0 find available cou t edx.org and search for “PUBLIC LIBRARY MANAGEMENT
ofMuseum and Library Services RE-00-15-0113-15. C [ licl [ <
Contact: publiclibran

SCHOOLOFFORMATION 1CPSR =277 3 s M | SCHOOLOF INFORMATION JVf | ACADEMIC INNOVATION
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Facilitates
Professional Learning

Personalized
eor  CURRICULUM, Professional Learning

SPACE & TIME  INSTRUCTION &
ASSESSMENT

\ Leads professional
COLLABORATIVE PERSONALIZED |earning tO
LEADERSHIP PROFESSIONAL 3 .
personaiized (A cultivate broader
oaas ML ROBUST understanding of
PRIVACY INFRASTRUCTURE < . .
J Nthe skills that comprise
COMMUNITY  BUDGET& success in a digital age (e.g.,
PARTNERSHIPS RESOURCES S e N . ’ N
critical thinking, information
literacy, digital citizenship,
technology competencies,
etc.)
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Saint George and the Dragon | Uccello ~1470 | National Gallery, UK | Creative Commons
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“Man” by Blue Tip Design at TheNounProject.com. CC-BY. https://thenounproject.

"Classroom” by Fahmihorizon at TheNounProject.com.




Getting Started
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Identifyiﬁg Needs




Identifying Needs

Research: What is the required curriculum?
VWhat do test scores indicate?

Listen and observe: \What do colleagues and
students struggle with?

Ask: Who are “my” learners? How do they

prefer to learn?
’ E@
O



Identifying Needs

Fontichiaro, Kristin, and Oehrli, Jo Angela. 2014. “Turning
the Tables on Collaboration Part |: Planning for Success.”

Library Media Connection, Jan/Feb., 36-38.

TURNING THE TABLES ON

COLLABORATION PART I:
PLANNING FOR SUCCESS

Kristin Fontichiaro is a school librarian turned information school faculty member. Jo Angela

(Angie) Oehrli was a classroom teacher who now works as an academic librarian. What happens

when the librarian becomes the teacher and the teacher becomes the librarian? That's what we set
out to discover when Angie, who serves as the librarian for the University of Michigan’s Children’s
Literature Collection, became the embedded librarian in Kristin's course on children’s literature. The
class is an accelerated survey course of media—print, digital, and multimedia—for children and
young adults, from birth to age eighteen. Given the quantity of genres and formats of the course, the
course is structured around how to select materials and respond to local culture and needs. Implicit

in the course are professional practice questions, such as: How do we shift from picking books

that you personally like to selecting on behalf of the user? How do we overcome our own personal

preferences and biases? How do librarians develop the ability to think beyond themselves?

After the course concluded, we talked
regularly about how switching roles in
collaboration had impacted us. Eventually,
we sat down and recorded our conversation
to help us distill lessons learned. In this
article, the first in a two-part series, we share
six lessons learned about collaboration. We
hope that our conversation will help you
and your teaching partners think in fresh
ways about the triumphs and tensions of
collaboration.

LESSON #1: KNOW WHAT'S GOING ON, AND ONLY ASK THE
! .

Kristin: We didn't collaborate on a project;
we worked together on a class. And one of
the things that I didn't realize until months
after the course ended was how rarely
during the term you asked me for course
information.

36 A LIBRARY MEDIA CONNECTION

Angie: Whether you're working in K-12 or
higher ed, you have to find the plan, as
much as you can. Eind a low level of entry
to find out about the class. Talk to other
students. What has the class been about?
What are you working on?

Kristin: Before our first meeting, you found
the previous year's syllabus online on the
school's website and had already been
through it. You didn't say, “Walk me through
the class, week by week.” That would have
been really hard for me to find time to do.

Instead, you looked over the past year's
topics and already had a set of possible ways
in which you and the library could support
those topics.

Ange: If you can look at last year's
information and be very specific about
showing possible enhancements and
realistic about what you can do to help
with those enhancements, success is far
more likely.

YYou never go to a person and say, “Why don't you have
this stuff done yet?" As the librarian, you have to roll

with things.

January/February 2014



Angie: Whether you're working in K-12 or
higher ed, you have to find the plan, as
much as you can. Find a low level of entry
to find out about the class. Talk to other
students. What has the class been about?
What are you working on?

Kristin: Before our first meeting, you found
the previous year's syllabus online on the
school’s website and had already been
through it. You didn't say, “Walk me through
the class, week by week.” That would have
been really hard for me to find time to do.

Identify

Fontichiaro, Kristin, and Oenrli, Jo Angela. 2014, " lurning
the Tables on Collaboration Part I: Planning for Success.”
Library Media Connection, Jan/Feb., 36-38.

TURNING THE TABLES ON

COLLABORATION PART I:
PLANNING FOR SUCCESS

Instead, you looked over the past year’s

topics and already had a set of possible ways
in which you and the library could support
those topics.

:he
the
Angie: If you can look at last year's
information and be very specific about
showing possible enhancements and
realistic about what you can do to help
with those enhancements, success is far
more likely.

YOU Never go 10 & Person anda say, Wiy aont you nave
this stuff done yet?" As the librarian, you have to roll
with things.

the things that I didn't realize until months
after the course ended was how rarely
during the term you asked me for course
information.

36 ~ LIBRARY MEDIA CONNECTION January/February 2014




Example

Test scores weak in reading non-fiction in
grade 3

Teachers overheard complaining that they
don’t have enough non-fiction literature
circle materials

.‘

Previous PD was sit and get and low-energy




Determining

Learning Goal




What do | want my
colleagues to know
and be able to do as
a result of my
facilitation?




What do you/your colleagues want/need
to know and be able to do?

How will you know they can do it / get it?

What learning activities will get
them there?

..



Example

NEED/PAIN POINT:
More leveled non-fiction in the classroom

SOLUTION:
Access Scholastic BookFlix online

LEARNING GOAL:
Learners will independently navigate BookFlix to
find desired material.

HOW WILL | KNOW THEY GET IT?
Observation

.‘



Decide on Format
and Structure




Who your learners are

In what format they like to learn

When they prefer to learn (time of day/year), for how
long, and with how much stamina

Where they prefer to learn (home, library, classroom,
lab)

Why this is important to them to know

How you can best facilitate learning

.‘



Need some clarity about what expectations are for their
participation/implementation

Can be appreciative that there is a campus resource even
though they lack time for collaboration

May be in survival mode: “Are you helping me or adding to
my burden?”

Want respect for what they know and do; not lectures
Like choices and variety

Feel overwhelmed by so many demands; wary

May be out of practice being a learner

Crave insights that are relevant to their curriculum/class gg
Learners may be at different levels

May fear that others will discover that their “ignorance”
Have developed habits that work for them; that
comfort may make them less interested in change. ?




Lecture 1sn't your only option




Try to change up activity types
(lecture, discussion, turn and talk,
jigsaw, poll, etc.) every 10-15 minutes

But activity for the sake of activity
isn't awesome

Do you like making lesson plans on
demand in workshops?

%5
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Prepare Materials




@ Handouts — your “second monitor”

- Always brand these with your name and
contact info: good handouts get passed around

- Any logins, passwords needed that day

- Email duplicate copy to participants after
workshop

“Subversive Handout” (Iris Jastram) gg
- Contact info
- Link to more resources

- Anything that doesn’t fit in the time allocated



w
0o

Evaluation Forms

Paper or digital (Google Forms, SurveyMonkey)
No more than /, of which <4 are open-ended
Save quotes/stats for annual report

Wily librarians can seed their evaluation forms
with questions that point to the need for more
resources / time

Don’t ask a question if you don’t plan to
change

.‘



.
Facilitate the

Workshop




40

Feed them
Thanlk them for being there

Don't waste their time with
activities that won't lead
anywhere

Reframe discord as data




When veteran teachers balk, try to figure out
why and what you can learn from that

Recognize that change is hard and that lots of
“critical” district initiatives vaporize. To
conserve energy and stay sane, the temptation is
not to engage and just wait for it to pass

Acknowledge their reality: their time is limited §§3
and valuable; their job is hard; their curriculum
1s overpacked; they are under a lot of O

district/parental pressure

‘o U




EFvaluate, Reflect,

Document




Evaluate/Reflect

Your/their take on the workshop

Follow-up survey a few weeks later?

Walk the halls/review metrics - g;g
is anything changing?
O

"Digital holidaymakers” (MclIntosh) ?




Document

Attendance/impact/materials usage related to
workshop for your annual report

Make notes on what you’d do differently next
time

Note to principal (work that email subject line!) 5

Posts on social media ?
(]







Thanky%

Remember




